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INTRODUCTION 

As a reiult of the asqploiion of knowledie occyrrlng if; mery 
subject natter discipline relating to the curriculum of the eleoen 
tary school and the tremtndoufi rate of gaclal end technological 
changes accompanying that knowledge eKploBion, it has become 
clearly evident that the learning process must include much more 
than the memorl^aticn of facts. Realising that it is probably 
impoasible to learn all the factual information concerning a 
body of knowledge or dl iclpllne of etudyj major eoclal studies 
fy.urriculum projects of the past ten years have emphaalzed the 
foraation of aocial science concepts and the underatanding of 
ralatlonshlpa between or among concepts. In these newer mnterlals 
the learning of facts la saon largely as a basis of knawledge 
to be used to develop higher level understandings that can be 
transferred or applied to new situations. In sumtnaryfl social 
iclantiats and social studies curriculum developers alike have 
taken a new look at different dimensions and classifications of 
knowledge (information). The objective of this module is to 
make the teacher-trainee aware of different classifications of 
knowledge (information) and means of organlElng that knowledge 
for instructlonAl purposes. 

BEHAVIOML OBJECTIVES 
This Sequence of activities is designed to develop teachers- 
trainee campetenciea in organising knowledge (information) tor 
the purpose of claSfirooTn Instruction. Tim follcT.^-^ng bahavorial 
objectives delineate the specific competencies deeir&d upon the 
completion of these actlvltlasi 



Temlnal Competencies 

A, Given a body of knowledge that wight be the partial 
content for a unit of social studies instruction, 
the student will be able to organlEe an InforMtion 
chart that graphically depicts the relationship 
between Important concepts in that given body of 
knowledge. 

B. Using a unit of Instruction in an elemen.:ary^ social 
studies textbook at a grade level of choice , the 
student will I prior to Instruction of the unit, ba 
able to organlEi an information chart that graphically 
depicts the relationship between Important concepts 

in that given body of knowledge* 

Enabling Activities 

A, Given a listing of specific items of potential 
social studies content g the student will be able 
to distinguish between items of facts, concepts, 
and generalisations. 

B, Given a list of facts j concepts, and generalizations 
concerning a specific topic of social studies Instruc- 
tion > the student will be able to place the Items 

of the list in correct hierarchical form. 



PART I, DEFINING FACTS, CONCEPTS, AND 
CENEMLIZATIONS 

By the end of Part I of this module you ehould \m ible to 
suecaasfully completa the following behavioral objective i 

Given a listing of specific Items of potential social 
studies content, the student will be able to dlitlngulsh 
between items of facta, conceptB, and generallgatlcnst 
Sivetal activities are given Co enable^ you to accomplish this 
objectlve. 

FACTS 

Facts are specific Items of Infomatlon generally agreed upon, 
Ihey are statements of yhat is. The following st^&eraenta are 
eKamples of facts? 

1. George Washington was the first president of the 
United States* 

2. Cuba is an iBland. 

3. Thu capital and largest city of Georgia Is Atlantai 
6. Man . Is an animal. 

Your first activity in Part I Is as follows s 

From the following listing of words or iBtatements, place 

the Uttmt F before the words or statemenci that represent facts. 

For example: 



a* Kansas had a population of 1,905,299 In 1950* 

b* VegetableB* 

c. Wlc:u^a is the iiame of a zi^y in Kansas. 

d. Population distribution. 

e. Kansas Is "God's countrv*'* 
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_ a, Washington D.C* is the capital of the United State 

b. The earth in flat* 
^ c. Revolution. 

d. The Civil War began in 1861, 
^ e. Cultural change* 

CONCEPTS 

A coneapt Is a class or group of things or aetivltlai that 
have conmon attrlbuteo or qualities. Concepts are arbitrarily 
labelad by a word or group of words. For Instance, there le a 
class of animals sharing similar attributes that we have labeled 
'Mogt" The word "dog-^ stands for all animals that share these 
qualities of "dopne^sJ" Di^g is therefore o concept* 

"Revolution" is the label of a concept that Implies certain 
aetivltieSi and all revolutions share these coimnon activities* 
These activities are the attributes that distinguish revolution 
from other phenomena such as evolution or political stability * 

Mother example of a concept is represented by the phrase 
"highly developed countries," This phrase labels a concept of 
countries that have qualities such as "advanced technological 
achievement," "vast industriallEa^lon^" and so on. 

Again remimber that a concept is a grcup of things or 
activities Bharlng common qualities, and arbitrarily labeled by 
a word or phrase. Here are a few addltlonrJ words or phrases 
that label concepts* W'hy d; these words c\ phrases represent 
r.oncepts? Wat^ lake, cult-ural change^ \yj, nan, mountain^ 
evolution 
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Activity 2 

Place thn lettai: C hafcre the ward or phrase that ^eprc^f^e^nts 
a concept. 

a, Africa In a continent, 
b, Rivftif. 

c* All m(%n flrci created equal* 

d* natural rooDurces. 

a, Pollticnl cyatem* 

GENERALIZATIONS 
A ganernllantf on le a statement of relationship betwaen or 
among concepto, u?ua'!.ly oualified by condition , Iftie following 
etatacient la an eKrvmnla of a genQrallsatlon" Economic behavior - 
depends upca refiourcQ utilization. This generalization was 
formed by stating a relanionship between the concepts "economic 
behavior** and '*reRourcR utilization"; the relationship being that 
resource utilizntion has some relationship to man's economic 
behavior* 

Generalizatlono differ from facts in that while facts are 
baped on observatlan at some point in timei generalisations are 
based on Inference or euggestion. For eicaraple, it is an obsarvabl© 
fact that the economic system of the United States Is baslci\lly 
capitalistic i but wfs must Infer from our knotTledge of economic 
iystetns and cultural i^ilues to form the generalization that 
economic syfltem are usually shaped by the values of the culture. 
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Several examplei of generalisations that have applicability 
for elamintary school social studies are listed below* (Source 
Joim JarQlicnekj , Social Studies In Elementary Education , New York? 
Tha Macsiillan Company^ 1971, p* 40.) 

1. New inventions lead to changes in ways of living* 

2. Man changes (adapts) his living to eKistlng eondltiong. 

3. Peoples of the world are Interdependent. 

4. Members of families help one another* 

5. Hen Influences hla envirouinenc and is influenced by It* 

6. Many peoples have contributed to our preeent clvillEatlon, 
7i Basically I all people are very much allkes although 

they differ in their ways of living because of geographical 

and historical factors* 
8* Man lives In a continually changing world, 
9* Workers in our neighborhood help one another* 

What makes these statements generalizations? How do they 
differ from facts or concepts? You will notice that all of these 
statements show some relationship between or amng concepts* For 
Instance, In genarall^ation 5 the concepts "man" and "environment" 
are related through the act of influence* You will also notice 
that all of these statements are formed through inference, and 
are not simple observable facts concerning man. 



Activity 3 

Placi the letter G before the following etatements that 
represent generalizations* 

a* Mode of adaptation. 
- Ell Whitney im^ented the cotton gin. 

^ Political organisation resolves confUeta and make 

Interaction acwng people easier, 
— d, Alaska la the largest state in area In the tMlted StataSi 



e, Man changes Cadapts) his mode of living to axis tine 
condiciDna . & 

You ahi^uld now bo able to complete the objective listed at 
the beglnnirLg of Part I, Prom thie following listing of specific 
Items of potential social studlei content regarding the history, 
economy, culture and geography of Hawaii place the letter F before 
Items of facta, the letter C before Items of concepts, and the 
letcer G before it era of generaliiatlons* 

Activity 4 

— The Hawaiian Islands are located In the central Pacific 

Ocean « 
____ Culture, 

Hawaii is a volcanic island. 

More than a third of the world's supply of pineapples comes 
from Hawaii, 

Population density around Honolulu is high due partially 
to the ideal location of the city, 

Xhe maximum and minimum winter temperature le 79 and 66 degrees 
respectlvily. 
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A large proportion of Hawaii's population ara of Chineaa 

and .Ttpanese extraction. 

^© capital and largest city Is Honolulu* 

Physical characteristics. 

Leading agricultural products of the Islands are cattle, 
sugar cane and pineappla, 

ThB population of Hawaii-at the 1960 census was 632,772, 
The contact of one culture with another influences and 
causes change. 
Topography. 

The tKtreme temperatures recorded are 93 and 54 dagreaa* 

Misslonariea came to Hawaii in the 1800 's. 

Hawaii is tha only state that was unce an independent 

monarchy. 

The highest point is Mauna Kea. 

Cattle ranchers sell about 49,000 beef cattle each year* 
Economy. 

Lilluokalani became ruler of the lilands In 1891. 

The land area of Hawaii la 6,423 square miles * 

Each year plantations produce about 14 million cases of 

canned jplneapple fruit, 9 million cases of pinaapple Julcep 

and 1 million cases of frozen pineapple concentrate. 

The choices made by people in adapting to their environment 

depend on many factori including physical characteristlcu 

such as climate, water; soil and landscape. 

The maKimum and minimum summer temperature le 85 and 73 
degrees respectively. 

Only about one-sixth of the land area is farmed. 
Change, 

Captain Cook discovered the Hawaiian Islands in 1778 « 
Climatic conditions, 

^erican businesismen wore attracted by the producti grovm 
in the Islands, 

The averaga annual praclpltatlon approximately 22 Inchei. 
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Climatic conditions , topography » and population contribute 

to on area 'a econoay. 

Choices, 

The numerous valleys In Hawaii are often areas of agricultural 

waalch* 

Fopulationt 

The large ranchea oraed by corporatloni etnploy about 65 

of every 100 pereons In fpamlng» 

Environment* 

In 1968-59 sugar production waa 1,235,000 torii. 



PiUT II, IDENTIFyiNG AND ORDERING FACTS, CONCEPTS, 
AND GENERALIEATIONS 

By the end of Part II of this module you ehould be able to 
accompliah the following obj active i 

Given a paragraph from a current ioclal studies textbook, 
the student can identify and categorize the inforaatlon Into 
subject matter relationships. 

In the preceding section you have learned to identify and 
dlicrimlnate between facts, concepts, and generallgatldns* Your 
first activity in Part II is to determine which facts and concepts 
go with which generalli^vt;lon. Do this activity in the manner indieated 
below with the data provided on Hawaii In that Hi ting of Activity ^. 
An BKample is done for you* It should be noted that a particular 
fact or concept may be used to support more than one generalisation * 
thereforei some Items may be used more than once* 



10 ■ 

Genaraliiatlont Cllfflatic eondltlona, topogriphy, and population 
contribute to an area's ecDnomy. 

Cencaptgi Climatic conditions, tepography, population, 

economy* 

M£a* The land area of Hawaii is 6,423 square Mloa, 

, ITie population at the 1960 censui wag 632,772. 
A large proportion of Hawaii's population are of - 

Chinese and Japarieia Dxtractipn. 
Hawaii la a volcanic Island, 

Leading agricultural products are cattle, plneappla, 
iugar cane* 

The maxlnum and mlu,,^um winter tesaperaturea are 

79 and 66 degreea. 
The raaKlmum md mini Mm iumer temperaturee are 85 

and 73 degrees* 

The average annual precipitation is approxlfflately 22 
Inches, 

The exCreme temperatures ricorde^. are 93 and 54 
degreei. 

In 1968-69 lugar production was ovsr one million tons. 
There are numerous mountains and valleyi In Hawaii. 

Activity 5 

Complete thi following knowledge (Information) hierarchy ualng 
a diffgrent generalisation from the Activity 4 listing* 
Generalisation t 



C oncepts I 



Facts : 
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Activity 

The following la a pasiage co-^alnlng facts and concepts abc : 
Hawaii, Your ntKt task Is to road :hG paragraphs carefully and 
attempt to formulate a generallzatri m for the data preienced, F • : 
your generaliiatlon in the epace provided* Next Identify the 
concepts to tupport the generalisation ^ then identify tha facts 
supporting each concept. Remember that more than one generallgr- ^ 
may be possible from .any set of d a- also, a particular fact ms ' 
iupport more than one concept. One example is provldad ior you. 

The first people to live in what ia now Hawaii were the 
Polynesians, They lailed to the Islands about 2,000 years 
ago. They are described by legend to be dwarfish, playful, 
and ihy. Another Polyneilan people migrated to the islands 
from Tahiti about 1200 A,D, 

The rest of the world was not aware of the islands until 
after Captain Cook landed there in 1778, Except for 
Captain Cook^ his sailors, occaiional traders and whalera 
who landed for proviaions, the Hawaiian Islanders had 
little contact with the western world until protsstant 
missionaries arrived in 1820. Most of the Islanders were= 
converted to Christianity, The missionaries helped 
develop a written language. Obviously, the first book to 
be tranelated was the Bible, 

Generalisation I The early history of a civilization has a bearing 
on the ways of life of its people* 

Concept^ g Peopla, elvlllEation, 

Facts : The first people to settle Hawaii were Polyneslana» 

Polynesians were described as dwarfish, playful and 
ihy. 

Captain Cook was the first European to land on Hawalip 
l^alers and traders then occaalonally landed , 
Missionaries were the first westernirs to settle 
on the Islands, 
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Generalisation i 



Concapta t 



Facts* 



Activity 7 

The following is a ieries of paragraphs containing facti 
and concepts about the French and Indian War. You are to formulate 
one or more appropriata generaliEations from this Information, 
identify concepts and facti to support the concepts and build your 
own content hierarchy in outline form. 



A Chanp.e in Power * 

Becauie France had eiqplorad the region^ Frarice 
claimed all the land bets^een the Appalachian Mountains 
and the Mississippi, and from the Great Lakes to the 
Gulf of Mexico, This region was a rich source of 
furs* Many Indian groups used the forests, too, as 
a hunting ground. 

As the British celonists began to cross the 
Appalachians, they came into conflict with both 
the French and the Indians. The French^ and 
Indians joined together to fight the colonists. 
They hurned the homes of celonists along the Frontier, 

This war wnB called the Fronch and Indian War. It 
ended when British troops captured the big French forts 
at Quebec and Montreal, For the time being, French 
power in North Ajnerica \vas at an end*^^ 

*Thls pagaaBs tnkon from The Socia l Sciences: Cnnceptg and ^Values , 
Green Book, (New Yorki Harcourt, Brace & World, Inc., 1970), p7~2U. 
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A Change In Power 



Ganegfllizatleni 



Coticepta i 



Faets • 



PART 111. ORGANIZING KNOWLEDGE MODELS 
It la not enough that one is abXs to dlffergntiate between 
the facta, concepts, and generalizations In a given body of 
knowledie and then order those Iteas In a hierarchical form. 
The teaehdr-tralnee must also be able to coneeptuallge the relation, 
flhipa In that body of knowledge. It is the underscandlng of 
thoBs relatlonihlps on the part of the elementary schooi pupil 
that ia of primary Importance. This Is not to deny that the 
pupil may need to leam certain spiclfic facts and have soma 
understanding of concepts to which those facts relate. But those 
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learned facts and concepts serve aa the foundation of fiupport 
for undiritandlng the mtQ corapleH ideas In the Information 
given"the ralatlonshlpii the generalizatione. It only standB 
to reason that a teacher ahould be able to Identify the naln Idaaa 
relationships or ggnerallzatlons, of a ipecific social studies 
unit befori he beglni' actual instruction. Indeedi as will be 
shown In thli section, a thorough understanding of those main 
Idssi will actually be of great help to the teacher ae he does 
preliminary planning before Instruction. In fact, if the teacher 
li able to construct a chart that graprtlcally deplete those 
relatienihlpB, this chart, or model of the Information to be 
learned, will help the teacher in dally lesson planning for that 
model Is a graphic description of what muet be learned to be 
able to make the necSisary relationihlpi. Upon the complatlon of 
Part III of this module, you should be able to construct an 
Information chart illuatrating a generalisation. The following 
example Is given to enable you to complete this actlvltyi 

Before constructing a nwdel of a body of knowledge or Infor- 
mation, one mBt have the information* Ltt-s begin by considering 
a hypothetical body of Information that might be found In a 
third-grade iocial studlea textbook that focuses on citlas and 
their growth. Let's assumi that this body of knowledge has been 
drawn directly from the textbook. (For the purpoee of saving 
space only the printed Information found In the textbook is given 
here. In the actual teKtbook thlij informrtien would have been 
spread over several pages vrith pictures a ccompanying the printed 
words.) 
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The Grow a cf Unift 



You will remember that Unia was fnundGd in 1682. 
At the end of that year Unia was a settlement of about 
six hundred feulldings. About two thousand people lived 
in the settlement, A fsw families built homes and farms 
near Unia* 

You will remsmber from the lait univ that as people 
mova into a new area they want many servi?ies. The 
people want to have policemen to protGct themselves 
and their property. They want firemen to huip save 
their homes in case of a fire* Itore roads are built 
to make it easier to get to many more" places. What 
kind of lervlcQs did Unia have in 1682? Did they hava 
a fire department? 

Jflien Unia was first fettled each family had 
to protect its own property* If a home caught fire, 
that family had to trv' to put tha fire out* There 
^^sre no modern firetrucks. Tlic family fought the fira 
by first filling wooden bucketa with water ot the well. 
Tha buckets of water were then throTO on thp burning house* 
If other families lived nearby they would" come help 
fight the fire. They would bring their buckets with 
them* Sometlmei the people would form a line. Buckets 
of water were passed down the line. i^Jhon the buckets 
got to the last person J he would throw the water on the 
burning home. The picture below showa how a line of 
people foupht fires at that tlmG* This method of putting 
out fires was called a bucket brigade. There were no 
firemen in Unia. in 1682, Everyone: in the settlement 
helpedi Can you imagine how hard it was to fight fires 
then? Hany tlm.ei buildings burned to the ground, Once 
a fire itarted, it was very hard to put outf 

/iS the settlement of Unia became older more and more 
people novad to it. By 1900 the population had grora 
to around 400|000, Unia had become a large tlty for 
those times* The cltiiGns of Unia nn longer fought fires 
by hand* Instead certain people were employGd by the city 
to flghc fires. This was their 'special job, Ttiey made 
a llvinp by fighting fires*' 

In 1900 there were over one hundred men who were, hired 
by the city to protect cltlzeni' property from loss by 
fire* The firemen did not use buckets of water or bucket 
brlBades. Instead, machines had been invented that held - 
large quantities of water. Pressure forced a stream of 
water out hoses that were connected to the water tank* 
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The picture on the next page showfi a group of 
flraraan putting out a fire In the early 1900'i. Did 
•the firenien wear any special clothing? How wauld you • 

describe the equlpinent they usad? 

Today Unla Is one of the largest cttlea in the 
country. It la tha home of about five million people. 
Not only has the populacion Browm, but the number of 
firemen in Unla has become much larger. Today the cltv 
hires about 1,700 firemen. ' 

Firefightlng In Unla today Is yet much different 
from either 1682 or 1900. The city owns the beat of 
modem fireflghting equipment. Firemen wear 
clothing made to protect them from high temDeratures. 
The picture on pagr 119 illustrates part of " the 
modern Unla fire deijartment at work. 

What does this Information tell you? First you will notice ' 
that the textbook passage has been about the imaginary city of 
Unia and its growth in population. Thus ws could lay that this 
Information represents a cam study of one aspect of Unla,, 

What specific topic of study concurning Unia was described 
in the information? (Firemen and the process of fighting fires,) 
Was there any relationship between the growth of the city and 
the process of fighting fires and number of firemen employed? 
What was that relationship? We might state this relationship 
in the following generaliEaCionf "As the size of the community 
changes, the process of fighting fires, equipment used, and firemen 
employed also may changa." ' 
In graphic model form this relationship could be shown 
as follows, 

Generaligatloni As the size of the community changes, the proceiB 

of fighting fires, equlpnient used, and firemen employed also may change 



Flrafighting 
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Unia - 1682 


1. 


UnJa - 1900 


2. 


Unia - Today 


3. 



The blocks nufflberad 1, 2 and 3 repreaent that Information 
pertaining to firefightlng, etc., during the case study time 
perlodfl of 1682. 1900, and preflent (1972). In other words, this 
ia the Btudy material, information, that Illustrates what happened 
to firefighting perionnel, etc., as Che city grew larger in 
population. 

Remember, though, that so far you've only considered part of 
the textbook unit. For purposes of brevity, instead of giving 
you the rest of the entire printed material in the unit, only a 
deicrlptlon of the remaindar of the unit will be provided. 

Following the story of firefightlng in Unia, the next aeveral 
pages included information pattainlng to how the police department 
of the hypothetical city has changed and grown over tlnie. How can 
this new information be added to our raodel? 

Generalization; As the size of the community changea, flreflnhtlns 
and poUca protection in tha cPtmunity also may change. 

FlreflBhCln^ Police Protection 



Unia - 1682 



Unia - 1900 



Unia - Todiiy 



2. 



3. 



4. 



5. 



Blocks 4, 5, and 6 represent that Informaclon 



concerning 



policemen, etc., in the so arote tiow aampi^a of 1682. 1900 and preflent. 
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After the treatment of tho police department, the unit con- 
cludes with a scudy of the growth of Unla'a health and lanltatlon 
dtpartment. Added to the model, we now have soBething that looks 
like this. 

Ganeralizationi As the size of the coBmunlty changas. fireflghtlng, 
police protection, and health & Banitatlon in the community may also 
change • 

Firefightinp Police protection Health & Sanitatlen 



Unla - 1682 



Unia - 1900 



Unia - Today 



1. 



2. 



4. 



6. 



1 



Again, the nunberad blocks represent that content llluitratlnB 
growth and change in one of the larvlces provided in Unia. 

You will ramember that we began with the generalization: "As 
the slEe of the conmunlty changaa, the process of fighting flrea, 
equipment used, and fireman employed also may change." Aa we 
continued we found out that the police dapartment and the health 
& sanitation departinent also changed as the size of the comunity 
changed. Now let'a broaden the beginning generalization to inolude 
what we've discovered, it might be Btated asi "As the size of the 
comnunlty changes, the aervlces within the community of ten change, " 
You will notice the term "often" in the generalization. Why? We 
have studied three speclfle servicefl within the community of Unla. 
The generalization held for all three Bervlces. Might It be that 
some eervlces have not changed over time? Also, we have only studied 
services in one comunlty, Unla. Could it be that if we used another 
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casa fitudy, the generalization might pot have held In each case? 

This illustrates what was meant when it was stated that generallgationi 

are often qualified by condltlDn. 

It was stated previously that the ability to construct a 
eonceptual wdQl of the generalization to be learned would be of 
help In dally planning. It Is very doubtful that aanyj if any, 
pupili would arrive at the final generalization after being preaentad 
6nly that information given on flref Ighting, Several days of 
Instruction will likely be needed to provide all the experiences 
and Information necessary for pupils to draw the final generalization • 
How should these days bf initructlon be eequenced? What should 
b© done on each day? Let's go back to the model to consider these 
questions. 

First, wo will assume that pupils will do more than read 
the printed tuatter found In the textbook passage. The teaehar's 
guide will probably list several other activities to help pupils 
understand what la being preeentedi The teacher may have some 
background information on the topic to share with pupils. The 
teacher may be aware of fllMtrips, fllmsi children's books and 
other materials to CKplore With the children, Thtni tooi one 
must remember that social itudles receives only one portion of 
time in the dally ichedule of an elementary classroom. In all 
likelihood, only abDUt thirty minutes per day will be specifically j 
assigned to the social studies. Thus, It may require several 
days to fiKplore just the topic of flrefightlng In the depth deemed 
necessary by the teaehar* 
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The aequsnca of planning that fleams nioit obvious Is te first 
study fiteflghtlng, then police protection, and. finally the health 
and sanitation dapartment. Several days might ba spent exploring 
each topic, using this method of planning pupils would first 
learn about how flrefighting in Unia changed over time. Than, when 
next studying about police protfiction and the police department 
this information could be compared to the previous study of 
firefighting to note similarities and differances between changea 
over time of the two gervices. Further comparlgona could be 
made after the final study of health and sanitation services. You 
will remember that the numbered boxes presented In the model etood 
for information to be laarned, experiences to be provided, 
etc., for each specific topic at each of the three time periods. 
Using this method of planning boxes 1, 2, and 3 would be explored 
first, followed by 4, 5, and 6 and then 7, 8 and 9. Upon completion 
of boxes 7, ,8, and 9, most pupils should be able to state the final 
generaliaation (probably in their own words). 

Another Btquencc of planning would be to look at Unla ever 
time periods, if this were dona, boxes 1, 4, and 7 would be studied 
first. That is, a complete study of Unia in 1682 would be under- 
taken. The first scries of. lessons would look at firefighting, 
police protection and health and sanitation services provided by 
Unin in 1682. Boxes 2, 5, and 8 would be explored next. This 
would give pupils a picture of these three gervicea in 1900. 
Comparisons would than be drawn between the time periods of 1682 
and 1900, Then boxes 3, 6 and 9 would be complotGci, plvlng 
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opportunities to compare tbe present with both 1682 and 1900. 

With this method of planning, instruction will be iequenced 

around tiine periods while in the first method of planning ■instruction 

will be sequenced around the three services. 

One Bethod of organiiation is probably no better than the 

Other, but the Becond method points out that the teachaj need 

not follow the exact, page by page, sequence of information 

preiented in a textbook. 

In conclusion, the following steps outline what the 

teacher-trainee Bhould be able to do when organizing a body of 

knowledge for instruction. 

1. Read the information presented in the existing sources 
to be used by pupils. 

2. Determine the generalization (s) that that infomation 
illustrates. 

3* Deeldi whether iources to be uied by pupils preient 
enough informatlen to enabli them to draw the final 
generalization* If nsceflBary, find additional 
Infotsiation, oases and materials to uia with tha pypUi. 

4* Construct a model of the ginaraliiatlon to assist you 
in planning for Initruction, 

Activity 8 

Once the generalisation to be taught has been determined, 
you should be able to eonstruet an organizational model for that 

generalization. In this activity, you will conitruct a model 
of a generalisation. Examples of two models are given to help 
you complete this activity. 
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Example 1 ^ Unit on ^rican Indians 

Generalisation I In primitive locletlis, culture 

is largely related to environment 
and level of tgehnelogy* 

Conceptii Primitive aocleties. 

Culture 
Environinent 
Technolo|y 

Itodel I • . 



Prlmltlva 
Societies 




Culture 


Environment 


Technology 


Fond 


Clothlni 


j 

Shelter 


Etc* 


Topography 


Climate 


Tools Methodi 


Plalni 
Indians 










i . 






North- 

wait 

Indians 
















South- 
west 
Indiana 












( 
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The Plains IndlanB, NorChweat Indians, and Southwest Indiana 
i-'sTO thi cases of primitive societies ieleeted for study. 

The different blank boxes of the model depict what Infor- 
mation, experlencefi, etc., will be provldBd to enable pupils 
to make the generalizntlon. Again, It should be pointed out that 
the generalization preiented here has been written in adult 
tsrainology. It would hardly ba expectad that pupils would use 
these eKflct words. Nevertheless, follewing eueeMsful Instruction, 
wa eeuld expect thsm tn stnto this Renerallzatlon In their o^^n 
words, the eophiatiflo.ntlon of that verbal statement dependinp, 
of course, on the ability of the pupils. 



Eseample 2 - Uait on effict of environment on type of 

of life found in different geographic areai. 

Generaligatloni physical environment of an area 

laraely daterminaii the life forms in 
the area. 

Concepts: Physical environment 

Life forms 
Area 





Life Forme 


Environment 


Plants 


Anitnala 


Climate 


Topography 


Northern 

Alaska 










Oregon 










Arizona 











North AlaohOj Oregon^ and Arizona were the case areas selected 
for fltudy, ■ 

If you infcend to teach at the primary grado lavel (Grades K-S), 

constfuet a model for one of the primary grade generallzatinns 

listed below. If you Intend to teach at the Intermediate grade 

l^vel (Graddg 4-'8) p conitruct a model for. one of the intermediate 

grade generalizatlone listed balnw, .Select eaiii for study that 

you deem apprDprlace for the generallgBtlon, you choose. 

Primary prade ^Gnerallzationi i 

1. Family shelter Is Influenced by the physical environ- 
ment of an area and the level -of technology of tha 
people i 

2, Advances in technology have brought about chanf.es in maans 
of land i sea and air transporcation* 

Intermediate grade 'peneralizatlonsi 

li The economy of a country -(or region) is related to 
nvnllable resource.^, investment eapibal, and the 
educational develDpment of its people. " - 

2. Han's cultural ndaptatlons result In preat diversity 
in ways of living. - 
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Terminal Activity 
Successful eompletlon of the following activity will 
demonitrate that you have obtained the competencies needed to 
eKempllfy mastery of the terminal bihavioral objectives lilted 
on page 2 of this TOdule, 

Using a pupil -8 eoclal scudiee teKtbook (and accompanying 
tiaeher's manual) written for a grade level of your choice, select 
a chapter, unit, or sequence of Information (perhaps only one page 
or a serlas of pa^is within one chapter) that illustrates a 
generalization* Construct an organizational chrirt/mndol for the 
gsneralizatlon. In constructing the models you may use informcntion, 
easeSi etc., not found in the teKtbook that you, as a prnspectivQ 
teacher, think wnuld bti appropriate, 

Remembor that it does not necessarily take a ieries of 
sequential lesions oviir a long period of tlnie to teach a 
generalization, The fenarallEatlon itself will determine the length 
of study time needed* It may be possible for ynii to select a 
genQrali^atlon that could be comprehended by pupils after nnly 
one or two days of concentrated instruction and study. 

If ynu are in a field CKperlance clasirooTn as part of the 
curriculum block, you may wish to use the snclal studies textbock 
and accompanying materials actually utilized by your supcrviilnp 
teacher i You may find It helpful to ask your supervising teacher 
what social studies unit she will be teachlnp in apprnximntely 
three weoks. It May then be possible for you to use some of 
the competencies developed In this mnriule and subsequent modules 
In actual tjachiny. situations. 
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If you are noE In a field eKperlence clflssroom, social itudlos 
textboekfl for thla activity can bo examined In ?oom 206 of Aderhold 
Hall. Thl8 rooni Is the site of the Social Science Reiource Centcir. 

Use the fore m the next page to complete this activity, 
Recurn the completed form to your instructor to ditanr.lnt if 
you have successfully completed the terminal objectives of thie 
ntodule. 



Textbook Citation I 
Titles 
Author: 

Publishing Company I 
Copyright Date! 
Grade Level! 
Pages Utilised f 

GeneroliEation: 



Concepte : 



Itodeli 



EVALDATION FORM FOR SILF-INSTRUCTIONAL 



NaiB i ^ Date 

Instructo r ^ Course 

Itodule Title 



1. Approximately how mmy hours did It take you to co^lete this fflodule 



2. Please chaak one square under each eategory (Use fulness & Difficulty) 
per ro^. 



1# ZntroduQtlon 


Use 


^ulness 




Difficulty 


Not 

Useful 


Useful 


Very 
Useful 




Too 
Difficult 


Too 
Easy 


Just 
Right 












■ 




2. Hpdule objectives 














3, Explanations & Daflnltlons 














4* Exfflttples - Illustrations 














5t Directions 














6« Activities 


















1 











3# What should be idded or deleted to l^rove this module? (Cotoment) 



4. What degiee of conpetence de you feel you now posfiess In understanding 
Mid being able to nsdel (^art) a body of Information? 

^^^^ Very Competent 

rfarginally Competent (I feel I em do this but I think I nay need 

mere practice) 

Not Coi^etent (I feel that 1^ not abli to do thlSi) 



5, Have you co^leted modules for my other ©ithods course at the Dhlvereity 
of Borgia? It soi list the courses below« 
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If you have co^leted TOdules In other courses, how would you rate this 
module ta co^arlson to the others?^ (CoBment) 



